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Abstract: The aim of this CAR (Classroom Action Research) was to improve 
eighth grade students’ ability at SMP Negeri 6 Pontianak in writing recount texts. 
This research consisted of two cycles. The cycle of this research consisted of four 
steps namely: planning the action, acting on the plan, observing the action and 
reflecting on the observation. The subjects of the study were 30 students of eighth 
grade of SMP Negeri 6 Pontianak in the academic year of 2011/2012. To collect 
data, the writer used observation checklist and essay test. The data from the 
observation and essay test were analyzed to investigate the writing process during 
the cycles of treatment.  
As a result, in the cycle 1 the students’ writing ability on recount text could 
not be improved and could not achieve the minimum level of achievement of 
writing ability of recount text.  
 
Key word: Improving, recount text, writing ability, guided question-word 
questions 
 
Abstrak: Tujuan dari penelitian tindakan kelas ini adalah untuk meningkatkan 
kemampuan menulis siswa kelas VIII SMP Negeri 6 Pontianak, khususnya pada 
recount text. Penelitian ini terdiri dari dua siklus, siklus 1 dan 2 dengan 4 langkah 
kegiatan yaitu: merencanaan, melaksanakan, mengamati dan merefleksikan apa-
apa yang telah dilakukan pada kegiatan pengamatan.  
Untuk mengumpulkan data, penulis menggunakan ceklis observasi dan tes essay. 
Selanjutnya data dari hasil observasi dan tes dianalisa untuk mendapatkan untuk 
mengetahui proses kegiatan writing selama siklus dalam penelitian berlangsung. 
Sebagai hasilnya, pada siklus pertama kemampuan writing siswa dalam teks 
recount  
 
Kata Kunci: Meningkatkan, teks recount, kemampuan menulis, kata Tanya yang 
dijadikan pertanyaan secara terbimbing. 
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earning English as a foreign language is an integrated process in that the 
earner should acquire the four basic skills: listening, speaking, reading, 
and writing. For most students of EFL (English as foreign language), 
writing is the most difficult skill in language learning. Their difficulties come 
from the grammar mastery, the choice of appropriate words, sentences order and 
finding the ideas to write. From these main difficulties, the students cannot write 
sentences orderly in English. 
Furthermore, writing as one of the four basic language skills involves 
some language components (spelling, grammar, vocabulary, and punctuation). In 
line with what is stated by Braine and May (1996: 60), “Writing clear sentences 
requires us to learn the rules of English grammar and mechanics such as the 
correct use of verbs and pronouns, as well as commas and other marks of 
punctuation.” To learn the writing, the students should be knowledgeable and 
skilled on the language components to write the ideas. 
In junior high schools for the writing skill, there are several kinds of text 
that the students should acquire, namely descriptive, narrative, and recount texts.  
Based on KTSP (Kurikulum Tingkat Satuan Pendidikan), recount text is the form 
of text that aims at retelling events for the purpose of informing or entertaining. In 
the recount text, the sentences are usually organized according to time order or 
chronological order. One thing happens and then another thing happens, and the 
events are told in the same order. 
Based on the writer’s experience in teaching English at SMP Negeri 6 
Pontianak, there are some problems found when teaching writing to the students, 
especially writing the recount text. The first problem was that the students’ 
writing was not comprehensible, because the content of the composition was not 
relevant to the topic, the ideas were not clearly stated, the ideas and sentences 
were not well organized. The second problem was that there were many errors in 
vocabulary, grammar, and spelling when the students were having difficulties in 
expressing their ideas in a piece of paper. Besides that, the students had difficulty 
at telling their experience.  
According to Flynn and Stainthorp (2006: 23-25), “Writing is a complex 
process that allows writers to explore thoughts and ideas, and make them visible 
and concrete.” Writing encourages thinking and learning for it motivates 
communication and makes thought available for reflection.  When thought is 
written down, ideas can be examined, reconsidered, added to, rearranged, and 
changed.  
Elbow (1998: 34) says: 
 “Writing is most likely to encourage thinking and learning when students 
view writing as a process. By recognizing that writing is a recursive 
process, and that every writer uses the process in a different way, students 
experience less pressure to "get it right the first time" and are more willing 
to experiment, explore, revise, and edit.  
Yet, novice writers need to practice “writing” or exercises that involve 
copying or reproduction of learned material in order to learn the conventions of 
spelling, punctuation, grammatical agreement, and the like. Furthermore, students 
L 
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need to “write in the language” through engaging in a variety of grammar practice 
activities of controlled nature.  
Finally, Flynn and Stainthorp (2006: 29) argue that they need to begin to 
write within a framework “flexibility measures” that include: transformation 
exercises, sentence combining, expansion, embellishments, idea frames, and 
similar activities). 
In the meantime, according to McCaskill (1998: 1), in writing skill, there 
are some aspects of writing that need to focus in the teaching process, they are a) 
capitalization and punctuation, 2) appropriateness of words selection, 3) 
grammatical rule and 4) meaningful sentence. 
a. Capitalization and Punctuation   
All writing begins with ideas that relate to one another. An author chooses 
words that express the ideas and chooses an arrangement of the words (syntax) 
that expresses the relationships between the ideas (McCaskill, 1998: 1). Given this 
arrangement of words into phrases, clauses, and sentences, the author obeys 
grammar and punctuation rules to form a series of sentences that will impart the 
ideas.  
Capitalization is about the rule to put a capital letter in the initial of word. 
There are at least two conditions in putting a capital letter in the initial words 
(McCaskill, 1998: 1). First, it shows the first word of the sentence. Second, it 
represents the name of people, place, month, and day, for examples, Jakarta, 
Fransiska, January and Monday. When it is in the first sentence it can be as “It is 
impossible to take all the messages from your computer because the data is over 
loaded”. 
Furthermore, McCaskill (1998: 12) argues “Punctuation is placed in text to 
make meaning clear and to make reading easier. According to McCaskill (1998: 
14): 
“There are various punctuation marks perform four functions: they are (1) 
separate (a period separates sentences), (2) group or enclose (parentheses 
enclose extraneous information), (3) connect (a hyphen connects a unit 
modifier), and (4) impart meaning (a question mark may make an 
otherwise declarative sentence interrogative).” 
 The function of a punctuation mark is the basis for the rules governing its 
use and should be the basis for determining whether or not it is needed. McCaskill 
(1998: 14) says that the modern tendency is to punctuate to prevent misreading 
(open style) rather than to use all punctuation that the grammatical structure will 
allow (close style). Although the open style results in a more inviting product, it 
does allow subjectivity, perhaps arbitrariness, in the use of some marks, for 
example, the comma and hyphen. Consistency in the author's or editor's subjective 
decisions is vital to a well-punctuated report. 
b. Appropriateness of words selection  
Peha (2003: 2) claims that if we are writing in English, we get a bonus that 
cannot be found in most other languages: an extra 300,000 words or so. At just 
over 490,000 words (and still growing strong), the English language is the largest 
in the world. So, when it comes to deciding which word to use where, we have got 
plenty of choices.  
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In writing a sentence, we might have some options of the word to complete 
the sentence we make. However, not all the words might be appropriate to use in 
all sentences (McCaskill, 1998: 5). Some might be used in certain fields. 
Therefore, the appropriateness of words selection is important for the students in 
writing a sentence because the appropriate word selection might help the readers 
to understand the meaning of sentence is written by the students. For example: 
1) I ate up my holiday in the village 
2) I spent my holiday in the village 
The sentence 1) is incorrect because the appropriateness of word selection 
on verb “eat up” is not suitable to represent the way to use the holiday in the 
village. Therefore, the sentence 2) is correct where the verb “spend” is appropriate 
in use.  
c. Grammatical rules 
Effective writing involves far more than following rules of grammar. 
There is a craft to creating phrases, sentences, and paragraphs that ensure 
communication. An editor, with the vantage point of a reader, can contribute to 
this craft by looking for opportunities to improve sentence structure (McCaskill, 
1998: 26). 
Furthermore, McCaskill (1998: 29) argues that grammatical rule in writing 
is important because in written language the grammar will show the writer’s 
knowledge of English. It might be more complex rather than speaking. In the 
other hands, we cannot ignore that we should master the grammar in order to 
support our writing skill.   
d. Meaningful sentences 
In writing skill, we do not only focus on the grammatical rule in the 
sentence but also the meaningful sentence. Not all the grammatical sentences will 
have the meaningful sentences. Sebranek & Meyer (2005: 24) say that meaningful 
sentence is a semantic point of view on the sentence whether the sentence 
understandable or not. An example for its different is stated in the sentences 
below. 
1) The students read the magazine 
2) Many birds sing a love song 
Sentence 1) is a sentence with correct grammar and meaningful sentence 
but sentence 2) is a sentence with correct grammar and meaningless sentence 
because it is impossible that birds can sing like the human. Therefore, sentence 2) 
is categorized as meaningless sentence. 
Besides, in this research the writer has selected recount text as the source 
to investigate the students’ writing ability. According to Anderson and Anderson 
(2002: 14), recount text is a recount is a text which list and describe past 
experiences by retelling events in the order in which they happened 
(chronological order). The purpose of the recounts text is to retell events with the 
purpose of either informing or entertaining their audience (or both).  
Furthermore, Anderson and Anderson (2002: 16) have classified the 
recount text into two basic aspects, namely 1) the generic structure and 2) the 
language features of the text. 
1) The generic structure recount consists of three parts:  
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a) The setting or orientation - background information answering 
who? when? where? why?  
b) Events are identified and described in chronological order.  
c) Reorientation which is concluding comments express a personal 
opinion regarding the events described  
2) The language features of the recount text are: 
a) The verbs are written in simple past tense since the text talks 
about one’s experience in the past. 
b) Coordinating conjunction words are words which link events in 
time, such as next, later, when, then, after, before and first. 
From this explanation, for the students who want to write recount text 
should understand the generic structure and the language features as the 
characteristics of recount text. By having some practices, the students might also 
start their writing process by memorizing their previous activities. 
Anderson and Anderson (2002: 16) also argue that recount text can be 
occurred in the form of personal recount (such as biography), factual recount, or 
imaginative recount. The major difference between recount and narrative text is 
the generic structure. If a passage doesn't have a conflict and it retells past events 
that is called as a recount text. 
 
METHOD 
In conducting this research, the writer used a classroom action research. 
According to Skerritt in Cohen, L et al. (2005: 227), there are four strategic cycles 
of conducting an action research, they are: 
a) Strategic planning; 
b) Action, i.e. implementing the plan; 
c) Observation, evaluation and self-evaluation; 
d) Critical and self-critical reflection on the results of points 1–3 and 
making decisions for the next cycle of action research  
As its name implies, classroom action research can be viewed as having 
two main outcomes; action and classroom research.  It therefore requires two sets 
of procedures, one to achieve each of the outcomes.  In terms of the distinction 
between content and process, these are both instances of process. 
The different conceptions of action research can be revealed in some 
typical definitions of action research, for example Hopkins (1993:32) suggest that 
the combination of action and research renders that action a form of disciplined 
inquiry, in which a personal attempt is made to understand, improve and reform 
practice. Cohen, Luis et.al (2005:186) define it as ‘a small-scale intervention in 
the functioning of the real world and a close examination of the effects of such an 
intervention. 
Kemmis and McTaggart in Hopkins argue: 
“Classroom action research is a form of collective self-reflective inquiry 
undertaken by participants in classroom situations in order to improve the 
rationality and justice of their own social or educational practices, as well 
as their understanding of these practices and the situations in which these 
practices are carried out… The approach is only action research when it is 
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collaborative, though it is important to realize that the action research of 
the group is achieved through the critically examined action of individual 
group members. 
There were two kinds of technique of data collecting used in this CAR, 
namely 1) measurement technique, which measured the students’ ability of 
recount text and 2) the observation technique, which measured the teacher’s 
action and the students’ feedback/response toward teacher’s action in the writing 
activity. The tools of data collecting of this research used the essay writing test 
form and observation checklist. The students were instructed to write a recount 
text based on the themes/titles given. The recount text writing consists of two 
major aspects of writing, they are: 
The Rubric Score of Recount Text Writing 
Element Score 
The choice of word 20 
Generic structures of Recount text 20 
Structure/grammar   20 
Punctuation and capitalization  20 
Sentence order 20 
Adapted from KTSP Berkarakter (2010) 
 
 In relation to the problem formulation and form of this research, technique 
of data analysis is analyzing the students’ ability of recount text writing progress 
through guided question-word question. Logically, this action was successful to 
improve the students’ writing ability if the students’ achievement of each meeting 
is increase. In the other words, the technique of data analysis was done by 
comparing the results of students’ progress through process assessment oriented. 
In analyzing the students’ progress of writing, the writer used two formulas 
as follows: 
1. Individual Score Achievement (see the rubric score on page 28) 
2. Average Score Achievement 
 
       
 Note :   X     =  The mean score 
    ∑X    =  The sum individual scores 
     N       =  The total number of individuals 
Adapted from Hadi, Sutrisno (2004) 
To obtain the interpretation of the result of the cycle test, the writer used 
MLA criteria as follows: 
 
  X    =   
N
X∑                        
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Range Qualification 
>65 
65 
<65 
Over achieved 
Achieved 
Not Achieved 
Adapted from KTSP Berkarakter (2010) 
 
FINDINGS 
1. Research finding of Cycle 1 
In cycle 1, there were four steps that carried out concerning the aims of this 
research. 
a. Planning stage 
In the beginning process, the writer focused on the problems faced by 
the students, particularly in recount text writing. The students’ problem of 
recount text writing here was on the ability to find the ideas to write, which 
covered the generic structure as orientation, sequence of events and 
reorientation. Based on this problem, the writer planned a classroom action 
research with cycle of research using question words question. 
After having some identification on the students’ problems of recount 
text writing, the writer then designed the lesson plan as the guidance in 
teaching and learning process. In lesson plan of CAR, the lesson plan was 
aimed at achieving the objectives of learning as follows: 
1) The students are able to construct the ideas to write a recount text. 
2) The students are able to write a recount text paragraph based on 
generic structure 
Furthermore, the writer also completed the material of teaching aid, the 
writer provided the students’ worksheet and some charts, which were 
designed to support the technique used. Besides, the evaluation form that was 
made was related to the students’ aspects of recount text writing where the 
students were asked to write a recount text based on the themes/topics given 
(they could select one). To take the data of research, the writer also used 
observation checklist. 
b. Acting stage 
In action stage, the writer has conducted one meeting of cycle 1, which 
was scheduled on Monday, 19 March 2012. 
From the results of this research, the teacher/researcher tried to apply 
the question-word question in helping the students to get the ideas of writing. 
As what happened in the teaching process, the students in the first time 
seemed hard to understand the way to elaborate the question words to the 
writing.  
From the result of this research, the teacher was concerned to drill the 
students’ understanding in order to develop their recount text writing and it 
was proved that in the teaching and learning activity, the students were given 
more practice of using the question word question.  
8 
 
c. Observing 
In this research, the writer was as a teacher. To complete the data of the 
observation, the writer used the observation checklist, which to observe the 
teacher’s action. In the process of observation, the writer was assisted by 
another teacher as her assistant as her collaborator. As a result of observation 
in cycle I, it was found the following findings as follows: 
Observation on the Teaching and Learning Process 
In this part of explanation, the writer will discuss the findings of 
observation on the teaching and learning process of recount text writing 
through question word questions. The writer divided two sections of the 
discussion, first is about the teacher’s presentation or performance in teaching 
writing using question word questions and last is about students’ responses on 
the teacher’s action/performance. Practically, to get the data of teacher’s 
action and students’ responses in the classroom activities, the writer was 
assisted by a teacher to record the all events that related to the focus of this 
research. Therefore, all the findings on the teaching and learning process were 
recorded based on the results of observation that was carried by a teacher as 
the assistant (collaborator) of this research. 
1) Teacher’s Action 
(a) Applying the action 
In the implementation of CAR, there were two cycles that have been 
conducted by the writer. The action focused on the way to develop 
the students’ writing ability of recount text using question words 
question. In applying this technique of writing, the writer did the 
procedures that was recommended from the theory and modified it 
as well is that the procedures can be understood by the students. The 
writer focused on the way to elaborate the question words to the 
ideas of writing. It this case, the students seemed difficult to start the 
writing as good as the writer wished them. Another problem was 
occurred that the students were difficult to elaborate their own ideas 
to the sentence order in recount text, particularly in generic structure 
components. From these problems, the writer decided to use question 
word questions strategy that enables the students to elaborate the 
question words to the ideas of writing. In this case, the teacher gave 
the students some questions that related to the themes and the 
students were asked to answer the questions. To start the drafting 
process, the students should use the answers and the sentences into 
paragraph. This activity seemed successful to trigger the students to 
write and explore their ideas to write the recount text. 
(b) Post-Action 
After having conducted the CAR, the writer analyzed the finding 
data of action has been done. Some research findings in every cycle 
have been interpreted in brief discussion then concluded into the 
final findings. As a result of the research, in post activity the writer 
focused on the writing practices and also the assessment of writing 
(take home assessment). The assessment and the practices might be 
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useful to strengthen the students’ understanding on using the 
question words question in recount text writing. 
2) The Students’ Responses 
The results of observation on the students’ responses were the 
processes taken during the teaching and learning process in every 
cycle. Based on the result of observation, it was found that the 
students’ responses on what the teacher’s instructions generally were 
welcomed by the students. It was proved that there was only a little 
problem appeared during the activity such as the choice of words, 
sentence order and the structure of the sentences. But the ability to 
explore the ideas seemed successful using question word questions.  
d. Reflecting 
After having finished some actions in one cycle, the teacher then did 
some reflections concerning the results and processes in the cycle. In the 
cycle 1, the writer has done the following activities as the reflection action, 
they are: 
1) Assessing the teacher’s action of CAR 
The teachers’ application and ability to use classroom action 
research and reflection in their current teaching practices were 
assessed using a “Self-Assessment of Action Research“. This 
assessment was presented in the table of observation for the teacher. 
2) Designing some improvement from the results of self-assessment by 
the following actions: 
(a) Examining the level of difficulties of recount text writing 
achievement. 
(b) Focusing on the contextual learning (adding some pictures 
presentation if necessary). 
(c) Re-designing the procedures of question word questions in the 
next cycle. 
Using question word questions might be more adaptable to the students 
in getting the ideas to write. In the meantime, however, not all the students 
were able to understand how to use the technique. As a result of the cycle test 
1 (held on Thursday, March 22), 83.3% of students were failure to achieve 
MLA (minimum level of achievement (MLA score is 65) in the cycle test. 
The result can be seen below in table 4.1. 
 
 
Table 4.1 Students’ Achievement Score of Cycle Test 1 
No Students’ Code Test Score Qualification 
1 VIII-1 68 Achieved 
2 VIII-2 73 Achieved 
3 VIII-3 75 Achieved 
4 VIII-4 68 Achieved 
5 VIII-5 60 Not Achieved 
6 VIII-6 70 Achieved 
7 VIII-7 60 Not Achieved 
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8 VIII-8 55 Not Achieved 
9 VIII-9 55 Not Achieved 
10 VIII-10 50 Not Achieved 
11 VIII-11 45 Not Achieved 
12 VIII-12 60 Not Achieved 
13 VIII-13 60 Not Achieved 
14 VIII-14 55 Not Achieved 
15 VIII-15 45 Not Achieved 
16 VIII-16 40 Not Achieved 
17 VIII-17 40 Not Achieved 
18 VIII-18 45 Not Achieved 
19 VIII-19 45 Not Achieved 
20 VIII-20 40 Not Achieved 
21 VIII-21 40 Not Achieved 
22 VIII-22 40 Not Achieved 
23 VIII-23 45 Not Achieved 
24 VIII-24 50 Not Achieved 
25 VIII-25 50 Not Achieved 
26 VIII-26 40 Not Achieved 
27 VIII-27 35 Not Achieved 
28 VIII-28 45 Not Achieved 
29 VIII-29 40 Not Achieved 
30 VIII-30 35 Not Achieved 
  ∑= 1529  
 Average= 50.97  
 Achieved = 5 students 16.7% 
Not Achieved = 25 students 83.3% 
 
From the result of students’ cycle test 1, the writer found that the 
students had difficulties in choosing the appropriate words and ordering the 
sentences. Both aspects were higher percentage than the other aspects. 
2. Research Finding in Cycle 2 
Conducting the next cycle or cycle 2 was that the result of students’ 
achievement below MLA (Minimum Level achievement, 65). The average score 
was 50.97. Having this result, the writer re-planned the action and conducting the 
cycle 2. 
a. Planning stage 
Planning the cycle 2 was based on the recommendation and reflection 
in cycle 1. In the cycle 2, the writer focused on the activity to develop the 
students’ ability to use the appropriate word and the sentence order based on 
the results of reflection in cycle 1. To complete this action, the writer used 
several pictures and drills the students to write the recount text using question 
word question by guiding them into individual work. In the cycle 1, the writer 
focused on the students’ difficulties in elaborating the question word to the 
ideas of writing. In accordance with the result of cycle 1, the students’ 
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recount text achievement was averagely not achieved to MLA, 65. Most the 
failures were on the choice of words (vocabulary) and the sentence order.  
By having the results of reflection of cycle 1, the writer decided to re-
plan the CAR. To overcome those problems, the writer also decided to use 
pictures as the additional media to guide the students in drafting and writing a 
recount text paragraph.  
b. Acting 
In action stage, the writer has conducted one meeting of cycle 2, which 
was scheduled on Monday, 9 April 2012. From the result of this research, the 
teacher was concerned to drill the students’ understanding in order to develop 
their recount text writing, particularly in writing the text with sentence order 
and also the choice of words and it was proved that in the teaching and 
learning activity, the students were given more practice of using the question 
word question and added with picture presentation.  
Using question word questions and picture presentation looked like 
more adaptable to the students in getting the ideas to write and particularly in 
sentence order.  
c. Observing 
As a result of observation in cycle 2, it was found the following 
findings as follows: 
Observation on the Teaching and Learning Process 
In this part of explanation, the writer discussed the findings of observation on 
the teaching and learning process of recount text writing through question 
word questions. The difference treatment in this cycle was on the use of 
picture series to develop their sentence order and the choice of words.  
As what the writer did in the cycle 1, she also divided two sections of the 
discussion, first is about the teacher’s presentation or performance in teaching 
writing using question word questions and last is about students’ responses on 
the teacher’s action/performance.  
Therefore, all the findings on the teaching and learning process were recorded 
based on the results of observation that was carried by a teacher as the 
assistant (collaborator) of this research. 
1) Teacher’s Action 
In the action state, the writer almost did similar activity when using the 
question word question. But in this cycle 2, the writer also elaborated 
the use of pictures series in order to guide the students in drafting and 
making the recount text writing. As a result of this treatment, it was 
found that the students’ recount text writing achievement was achieved 
based on the MLA, 65. 
2) The Students’ Responses 
The results of observation on the students’ responses were the processes 
taken during the teaching and learning process in every cycle. Based on 
the result of observation, it was found that the students’ responses on 
what the teacher’s instructions generally were welcomed by the 
students. However, the result of the cycle 2 treatment was not only to 
make the students’ appreciation was good but also their achievement of 
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recount text using question word question, which was supported with 
pictures series could help the students to choose the words properly and 
their sentence order could be better improvement than the first 
treatment. It was proved that the students were enthusiastic to follow 
the activities and their responses toward the teacher’s action on this 
treatment were getting better.  
d. Reflecting 
After having finished some actions in one cycle, the teacher then did 
some reflections concerning the results and processes in the cycle. In the 
cycle 2, the writer has done the following activities as the reflection action, 
they are: 
1) Assessing the teacher’s action of CAR 
The teachers’ application and ability to use classroom action 
research and reflection in their current teaching practices were 
assessed using a “Self-Assessment of Action Research“. This 
assessment was presented in the table of observation for the 
teacher. 
2) Examining the level of difficulties of recount text writing 
achievement. 
As a result of the cycle test 2 (held on Thursday, April 12), 100% 
of students were failure to achieve MLA (minimum level of 
achievement (MLA score is 65) in the cycle test. The result can be 
seen below in table 4.2. 
 
Table 4.2 Students’ Achievement Score of Cycle Test 2 
No Students’ Code Test Score Qualification 
1 VIII-1 80 Achieved 
2 VIII-2 75 Achieved 
3 VIII-3 80 Achieved 
4 VIII-4 70 Achieved 
5 VIII-5 70 Achieved 
6 VIII-6 70 Achieved 
7 VIII-7 70 Achieved 
8 VIII-8 65 Achieved 
9 VIII-9 65 Achieved 
10 VIII-10 65 Achieved 
11 VIII-11 65 Achieved 
12 VIII-12 65 Achieved 
13 VIII-13 65 Achieved 
14 VIII-14 65 Achieved 
15 VIII-15 65 Achieved 
16 VIII-16 65 Achieved 
17 VIII-17 65 Achieved 
18 VIII-18 65 Achieved 
19 VIII-19 65 Achieved 
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20 VIII-20 65 Achieved 
21 VIII-21 70 Achieved 
22 VIII-22 65 Achieved 
23 VIII-23 70 Achieved 
24 VIII-24 65 Achieved 
25 VIII-25 65 Achieved 
26 VIII-26 70 Achieved 
27 VIII-27 65 Achieved 
28 VIII-28 70 Achieved 
29 VIII-29 65 Achieved 
30 VIII-30 70 Achieved 
  ∑= 2035  
 Average= 67.8  
 Achieved = 100 students 100% 
Not Achieved = 0 students 0% 
 
DISCUSSIONS 
In accordance with the research findings of CAR, it is better for the writer 
to describe in more detail on what the research findings. As mentioned in the 
previous part of this chapter, the writer has done two cycles. The reason of 
conducting the cycle 2 was that the failure of achieving the MLA. As a result, 
conducting the cycle 2 gave the expected result of score achievement. From this 
success, the writer conducted CAR for two cycles; cycle 1 and 2. 
In the meantime, before conducting CAR the writer formerly has analyzed 
the result of students’ recount text ability. From this result, the students’ score 
achievement was not achieved or passed to the minimum level achievement score 
that was 65 (sixty five). Therefore, this result was one of the signs that the 
students’ recount text writing ability needs to be developed by conducting CAR. 
After having the results of this research, the writer discusses some findings 
concerning the process of CAR. There are two major findings of this research, 
they are: 
1. The students’ achievement scores of recount text writing were 
increase/developed from before phase of action to after. 
From the result of the cycle test 2 of the seventh grade students of SMP 
Negeri 6 Pontianak, it determined that the scores were 67.8. This result indicated 
that the students’ achievement score of recount text writing was achieved at all. 
Because of the students’ average scores were 100% achieved; the teacher/writer 
decided to complete the action in two cycles only. In conducting the CAR, the 
teacher/writer has done two major cycles that was divided into two meetings (one 
meeting of each cycle).  
2. The use of question word question was effective to improve the students’ 
recount text writing 
In accordance with the results of the students’ achievement score from the 
first and second cycles, the increase of the achievement score was not separated 
from the successful of applying the question word question by supporting with 
picture series in teaching recount text to the students.  
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The idea of applying the question word question is to guide the students to 
elaborate the questions to their ideas to write. However, after the treatment of the 
cycle 1, the problem of writing did not appear in the elaborating the ideas but the 
students were difficult to choose the appropriate words based on the story they 
made and also the arrangement of sentence or the sentence order. Therefore, the 
writer decided to use picture series to help the students.  The assumption of using 
picture series was that through picture clues, the students directly practice their 
writing by developing their vocabulary through guessing the activities in the 
pictures. And the pictures presentation that was arranged in sequence could be the 
students’ aid to write the story correctly.  
In relation to the results of this research, using guided question word 
questions was appropriate to guide the students in recount text writing, 
particularly in getting the ideas to write. The appropriateness of using the guided 
question-word questions was in generating the students’ ideas with several guided 
questions before they start writing. In this case, the students could use their 
answers of the guided questions and also could use their answers for drafting the 
writing. By having this process, at least the students could be assisted in finding 
the ideas to write before they complete their writing process. 
In the meantime, the students also had some difficulties in adapting this 
strategy in their writing of recount text. In the beginning process, the students 
were difficult to elaborate the use of question word question and picture series to 
their writing activity. They were confusing to implement the picture in making the 
sentences. With the students’ lack of vocabulary, the writer can implement the 
question word question with picture series directly to guide the students in 
composing the sentences because the both media enables the students to get the 
ideas and to guide them in writing the sequence of events. 
 
CONCLUSIONS 
After having the entire processes of the research, the writer would like to 
point out some conclusions. The conclusions consist of the general findings and 
the teaching learning process in this classroom action research. 
1. The ideas of classroom action research is to improve the students’ descriptive 
paragraph writing that before this CAR conducted was not achieved based on 
the minimum level achievement (MLA) for writing skill that the students score 
achievement should be not less than 65. 
2. In this CAR, the writer has conducted two cycles (cycle 1 and 2), which each 
cycle has one meeting of learning. Conducting two cycles of this CAR is based 
on the situation needed. 
3. The use of question word question in this CAR is based on the assumption that 
the question words can help and guide the students to write much more rather 
than without any clues. By giving the students some question words, the writer 
concluded that the guided question-word questions can guide and help the 
students to write more, particularly in recount text writing. 
4. The result of students’ score achievement is significantly increased from cycle 
1 to cycle 2. The effectiveness of using question word questions by supporting 
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the picture series proved that the students’ score of cycle 2 test was considered 
as achieved, which are about 68.7. 
 
SUGGESTIONS 
1. In achieving the better performance of guided question word questions in 
recount text writing, the teacher should modify the explanation on guided 
question word questions in power point presentation using LCD projector. 
This is done to encourage the students’ interest on the teacher’s explanation. 
2. To overcome the students’ difficulties in sentence order, the teacher should 
add the picture presentation with text description. The text description can be 
started in the drafting stage and teacher can lead the students to elaborate their 
ideas to compose the other sentences.  
3. In teaching the recount text writing using guided question word questions, the 
teacher should prepare some examples of text and use them in the 
presentation. The teacher should also show the students how to use guided 
question word questions correctly based on the available text. The 
explanation should be started from the way to determine persons, place and 
time and move to the events that will be occurred and the last is the way to 
get the ideas of making re-orientation part. 
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